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CI-DVER : THE PROGRAM

The Teacher Self-Help Project is an effort to provide

children from low income areas in District. 30 with a quality

education 'by improving the methods by which teachers are

trained and the manner in whiah they use their preparation.

It is also an ambitious attempt to systematically combine

theory, research and practice in an ongoing operational

field based project.

The project, which is a recycled component in the New

York City School ---7COlimunity Interaction Umbrella Program,

addresses itself to the primary needs of children in New

York City. These.needs are for the development of facility

in the use-of the English language and for the development

of basic reading skills. These needs have been effectively

identified throughout the city by means of standardized

achievement.tests, administered yearly, as well as the annual

October 31 Language Survey.

Parallel to the needs of the children for. improvement
.

of language and/or reading skills is the need.for teachers

to provide appropriate insy-actional experiences in these

areas.

The training of teachers haS generally taken.place on a

college campus, far removed from the site at which the teacher

will later engage in his/her work. In Many cases, the

P?)
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educational theory and methodology discussed in the university

setting-Jo not adequately prepare teachers for the reality or

the demands of the urban school situation;

The Teacher Self-Help Project has been developed in an

effort to correct-this deficiency: The project provides a

trainimg, component designed specifically fRhe children to

be taught. The Teacher Self-Help,Project offers each school

in District hO the opportunity to design a training program

suited.to jts particular needs. The depign of each program is

' the effort of the school supervisor, The sapervisor seeks

.eacher and parent input and involvement in the deeign of the

program so that it will reflect the needs of that particular--

school, its teachers and Its children. Training procedures

are designed to Utilize the services of teachers and supervisar8

in project implementation.

In addition tO the training aspect of the program, a

sereF, of demonstration projects operate in three schools in,

r):strict Each project provides 50 chillren with corrective

reading services 2 days a week. These children were selected

on the basis of their score on the New York City Reading Test

or the :,:etropolitan Achievement Test-.

A third idmension of the project provides small group

tutoring ta 55 children with reading scores that indicate a

discrepancy Atween vocabulary development and reading compre-
,

hension. This programmatic activity is offered on a daily basis

Ii



at one school, The small group tutoring is.provided by 2

Educational Assistants who are directly under the supervision of

a licensed teacher.

The project was scheduled to operate during regular school

hours from September 1975 through June 1976; however, due o

late program approval, all comppnents of the program were not

fullv operative until December 1975,
, .

The objectives of the program were specified in the program

proposal a,s follows:

1. As a result of participation in the program,
50/0-or more of the pupils attending 75% or
more 9f the scheduled sessions will atain a
significant improvement in reading achevement
as measured by the pre-post comparison\of the
-.oity-wide reading test, for 1975 and 076 or an
equivalent standardized reading test. \

2.
\

As a result of ,participating in the program,
orrmore of the pupils attending 755 pr more

of the scheduled sessions will increase their
language ability by 1 level-as measured by, the

York City'Fluency Scale on a pre-post 'Oasis,

Teachers pa:rticipating in the program will Show
at l'east one point improvement in ratings on
a 7 point scale in at least two dimensions.. \

The instrument.will be designed by the .evaluator
and administered to a sample group of principals
on a. pre-post basis.

The program, as actually implemented, will
coincide with -the'program as described in the
proposal and any.subsequent modification or adderida.

The project rt-aff consisted of 1 Program Coordinator,

re.7ularly assined per diem teachers and 2 Educational
!

Assistants, The number of program participants was 205.

4f 150 children participated in the corrective reading services

provided while an additional 55 children participated in the

sthall group ESL tutoring,
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CHAPTR II:. EVALUATIVE PROCEDURES

/.

The evaluation objectives specified in the evaluation

desin were as follows:

Evaluation Objectiv_e #1: To determine Whether, aG a
result of participation in the corrective reading
component of the Teacher Self-Help Project, 50%
or more of the pupils attending 75% or more of the
scheduled sessions will show a statistically significant
difference between the real'post-test score and the
anticipated post-test score. N,

101 Subjects: All participants in the program
N=150

tethod and Procedures: The appropriate level
of the Metropolitan Achievement Test (Reading)
will be administered twice: during December
1975 and April 1976.

1.13 Analysis Of Data: Data will be analyzeeby the
"Real .(treatment) Post-test vs. Anticipated
(without treatment) Post-test" design.

14 Time Schedule: Pre-test.,December 1975
Post-test April 1976

Evaluation Objective #2: To determine whether, as a
result of Participating in the program, 50% or more of the
pupils attending 75% or more of the.scheduled sessions
will increase their language ability by 1 level as
measured by the New York City Fluency Scale, pn a pre-
post basis.

2.1 Subjects: All program participants in the ESL
component of the program at P.S. -70: N=55

2.2 I4ethod and Procedures: The New York City Language
Fluency Scale will be administered 'on a pre/post
basi.

AnalYsis of Data: .For the purposes of 4uantification,
the scale will be converted to a 1 to 6 scale
in which 1=F and 6=A. The pre and post ratings
will be subjected to a t test to determine the
significance between the pre-test mean and the
post-test mean.



2..4 Time Schedule: Pretest October 1975 '
Post-test April 1976

Evaluation Objective #3: To determine if all teachers
that particapated in the trainfng component have
demonstrated at least one point improvement in ratingp
on a 7 poin:t scale in at least two dimensions. This
instrument wfll be aaministered to a sample group of
principals on a pre-post basis.

3.1 Subjects: All teachers,that have participated
in thep Teacher Self-Help P=ject.

3.2 Method and Procedures; All principals that
have conducted a Self-Help Project in their
school will complete the rating scale on a
pre-post,basis.

313 Analysis of Data: Results of the pre and post
administration of the rating'scale,will be
quantified and analyzed. Pre and post test
ratings will be subjected to a t test to determine

, the significance between the pre-test mean and
_the post-test mean.

Evaluation Objective #4: To determine the extent to
which the program as actually carried out, coincided
with.the program as described in the program proposal.
In its evaluation report, the evaluator-consultant
will make a statement concerning the extent of this
implementation and, where serious discrepancies exist
between proposal and program, provide a description of
discrepancies. .

Formal evaluation of the Teacher Self-Help Project for the

1975-76 school year began in February, 1976. The evaluative

effort was to focus on the degree to which the program objectives

were met Evaluation procedures included both process and product

evaluation. :!lethods for the evaluation were as follows:

1. Direct observation of all aspects of the program.

2. Interviews were conducted with the Program

Coordinator, the three corrective reading teachers,

and the two Educational Assistants relative: to

the program's functioning.



(6)

3. The Metropolitan Achievement,Test was admirO.stered

to all participants in the correctivejeading

component in December, 1975 and April,l976,

The results of these pre- and post-tepts were

statistically analyzed to measure significant

improvement.in reading achievement.

4, The New.York Ci,ty Scale of Pupil Ability to Speak

Enp;lish was administered to all participants in

the ESL mail grouptutoring component in Oct4er,

1975, and again in May, 1976. The results of
A

these pre- and post-tests were statistically

analyzed to measure significant imProvement in,

English language fluency.

5. Questionnaires.were distributed to 5 principal's

that held a Teacher SelfHelp Project in their

school during the 1975-76 school year. They were,
asked to complete a rating scale for each teacher

that had participated in the project% The scale

was designed to measure the growth of the teachers

0

in six areas of the teach' learning process.*

The ihstrument was to be administered on a pre/post'.

basis but the principals only completed the

instrument on a post basis They assumed that

the rating scale was to be comPleted pnly after

they had conducted a Teacher Self-Help Project in

their school. This change in the evaluation

objective is refleitted in Chapter III. The

10



treatmenet of data and the analysis of safile has',
,

been adapted so that the effectiverjess of the

Teache?Self-Help Project can still be.Measured.

order ta acCuratelY recard inforMation, it.was necessary

for the evaluator to develop.the following instruments: a

project.data form and a questionnaire for principals. A data

collection,form was also developed'to enable'the,project staff

tb provlde the evaluator with the necessary pre and post=test

-data.

CHAPTh;li III: FINDINGS

'readier .Training

4

During_the 1475-76 school, year, 14 Teacher Self-Help

Projects were implemented in 8 of the district's schools.

A wide.range of curriculum areas were coVered in depth during

the training. Per diem substitutes were Provided for each

school to cover the classes of teachers.participating in'the

training. Funds for per diem substitutes' were proVided through

"the pool or.days".which had been incorporated into the roject.

design.

The schools that participated in the training prograillias

well as the number of teachers traineCiNIT1 parti&-ular curriculum

area, are indicated in Table 1.

11,
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TABLE 1

Participation in Teacher Self-Help Project

Number of Curriculum
School Teachers Area

P.S. 2 3 Science - grade 6

P,S. 1l 9 Developing Listening and
Learning Centers in
Language Arts and Mathematics

P.S. 11

P.S, 70

P.S. 70

P.S. 70

P.S. 112

P.S. 151 ,

9 Music

,3 Gifted

Reading - grade 1

8: (- _Social Studies

12 General updating of tenured '

teachers and reading instruc-''
tion

13 Math Lab

12 Developing Music Curriculuni
in grades 2 and 5.

7 ' Techniques in Music Instruc-
tian

6 Math Instruction

P.S 151 9 Language Arts and Social
Studies using the Libraiy

P.S. 152 6 Intellecthally Gifted
Children (IGC)

P.S. 166 1 Upgrading of"teacher's
_skills .

116 teachers participated in-the pr:ogram
. -,

.

, To ascertain the effectiveness'of the Teacher-Self-Help

;'roject, 5 _principals Idere asked to rate the imprOvement thb.t,
-

, . J %

teachers made in six areas of the teachir.g/learning process.
.

-

A seven.,point scale wsz_1.1.0d. A total of:81 responses were-

,12
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reCieived from 5 principals. The results are found in Table 2.

% TABLE 2

Principals Evaluation of Training

= 81

Item Mean S D

a. Specific procedures for
diagnosis 6.567 s:835

b. Methods of corrective instruction 6.617 .751

c. Use of instructional materials 673 .602

d- Procedures for pupil evaluation 6..506 ,808

e- Methods.of individualizing
instruction 60641 .638

f.,Teohniques of-parent involvement 6.530 .726

The response.to thks questionnaire is impressive. Principals

indicated that the teachers exhibited exceptional growth in the

six areas. The area rated highest (Mean =6.753) is the one dealing

with._the use of instructional materials (item c). The area rated

lowest (rlean t6.506) is the one dealing with procedures for pupil

-evalilaion (item d).

'The Program Coordinator has prepared'special booklets that
Nj

al-e used at many of the Teacher Self-Help Projects. Lesson Planning,

Answers to Discipline and Teachers and Parents Togethe7 provide
so

pra'ctical and helpful information to experienced as well as new

teachers. The First Day on Target is a most useful pamphlet for

the beginning teacher.

rtf
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The Corrective Reading_program

A total of 150 children participated in the Corrective Reading

Program. The program operated at three schools in the distriCt:

11, P.S. 70, and P.S. 151. The program serviced the following

grade levels at each school:

P.S 11 50 children, grades 4 through 6

70 - 50-7-h-Hdren; grades 3 through 5

F,S. 151 - 50 children, grades 4 through 6

Tie program operated two days weekly at each of the three

schools. Each participant received-45 minutes of instruction

each day. The average' size of each instructional group was 10.

The riteria for the selection Of participants in this

facet of the project was based on the results of the Yletropalitan

AChievement Test in Reading. All childreh whb were between

.5 and 1.5 years defi,cient in readirig achievement, as indicated

.by the were eligible for program inclusion-.

In order to determine the effectiveness'of this programmatic

effort, ncores fromthe December, 1975 administration of the

:Anirr, were compared with scores from the April, 1976 ,(post)

administration. The Use of the historical regression formula

converted the December, 1975 scoNs into the predicted post-teSt
7

scor'es for each, participant.

The fol wing table provides an analysis of test data for

3rd and 4th grade participants.
.



TABLE 3

Teacher Self-Help Project

Pupil Readinrr Scores

tropolitan Achievement Test
Elementary Level
Grades 3 and 4

= 69

To7t-te:t
Actual

)

(1-) 0.304

o 2. -:,

f f lc an c .0 5

in equivalent =, 0.221
or

anticinated post-test :r!ean for ,rro.ies

ar:J L- was 3.12. actal pect-test mean was 3.347. This

a jr:)Wfr. of 2.2 :or.ths beyond expectRtion. In

(t = 2.0(:)5) we can observe that the::e

F.7cofe7. anr., si.c7nificant at the .05 level. Based on thc data,

al-17! of th,,re.ha: been a si:nificant 7ain

'
-.-71.1cipt:: is :rades 5 an4, 6 .:tr:,-.e also tesd

en the na7:.e pre and po:77, testinr7 basic. The followinr: table

an rinaly:is of t:le,ir performance.



TABLE. 4

Teacher Self-Help Project

Pupil T:eading Scores

:.E.tropolitan Achievement Test
intermediate Level

.".._;rades 5 and 5

Fest-t('st

J

Coefficient (-f) 0.702'
Of ci-;nificanc_e .91

of t 2.699
siTlificance .01

Post-test
Ar-tual

(12)

eguivalmt D.27i5
of 2. 2'") r]onths

predicted post-te5:...t :::ean for c,rade.s 3 and 6 was 4.7-W,

7?1,..actuid :)o:t-te.st roan wa:,; 4.965. inis inalcates a :_:;rowth

:-.onths beyond expectation. In applyinF;.'

the tsa t (t = 2.699) ve can observe that thef-:e scores arc,

siifiodnta 'he 01 level. .7ased on the data, and the analysis

jee:1 a ;:i-nifica_nt !LiE. by th and

7ra-]e participants.

Th.c: riu72per of students in this cormonent for who:11

available was A c:ata loss of 21 participants occurred.

These r'hildren were either absent for the adFiinistration of the

pot-test.cr had transferred-to Other schools.

the 12T) children te"sted, 69 participants (.52%) indicated

a sicnificant J;rOwth on the pre/post administration of the

2herefore, objective #2 has been.met.



the objective has beenmet, it is obvious that the

pe:forma ce o participants as a whole, can,be enhanced. Further

consi eration of this facet of the project's activities should

bveviewed. Fa tors that seem tc mitigate the successfulness

t

ment tion of program due to delayed approval of funding. No

Correctiv Reading Program include extremely late imple-

,

ac ual instr ction began until January, 1976\7,

Thi instruction was provided twice weekly. At most, each

articipant received 30 hours of instruction by the end of April.

Also, in reviewing students' progress,_it should be realized that

a relatively short Period of time elapsed between pre and post-

testing. All of these factors should be considered in the

design of the Corrective Reading Program for the 1976-77 school

year.

The-.ESL Program

The English Language Program prOvided a,program

group tutoring in Englih language skills deyelopment. The program

serviced 55 students, grades 2 thraggh 5. This aspect of the

lorogram operated at P.S. 70 during regular school hours. All

participants received small group ,instruction in deVeloping

fluency skills and in vocabulary acquisition. Daily instructiOn

was provided by two Educational Assistants. This facet of the

program's activities began in October, 1975. Criteria for the

selection of target children included:



those children who have a discrepancy between

the vocabulary and reading comprehension score'

on the MAT of .5 or more and are originally

non-English speaking students-

those children whose limited language skills

hamper their classroom participation andwho are

not receiving-any other.supportive services.

In order to determine the.effectiveness af this Programmatic
-

effort, scores from the pre and post-adMinAstration of the New

York City Scale of Pupils Ability ta,Spak English were compared. .

Pre-:Vesting .was done in:October, 1975 an post-testing took

place in late April and the first weekkof May, 1976. Scores .

were quantified for the purpose of andlaysis, i.e., A=6, B=5,

C=4, 0=3, E=2, F=1.

The following table provides an analysis of test data for all

program participants,

TABLE.5

Teacher Self-Help Project

Pupil Fluency Scores

New York City Scale of Pupils Abikity'to Speak English
Grades 2 thrQugh 5

= 51 '

Pre-test
Actual

Post-test
Actual

F:lean = 2.960 Mean- = 4.1)7

SD = 0.344 SD = 0,721



Table 5 continued

Correlation coeffici6nt (r) 0.138
Level of significance = .001

Value of t = 9.983
Level of significance = .001

df = 50

The data loss incurred was 4. These children had left

F.S. 70

,

The pre-tebt Mean was 2.960. The post-test mean was 4.137.

This indicates a,significant growth for the participants Pre-test

--scores indicated that participants only spoke English in those

stereotyped sit4ations for which he has learried,a few useful.

'words and expressions. pOst-test.scores indicate that' participants

can speak EngliSh well enough for most situations met by typical

native pupils, pf like age but Still mustmake_a conscious effort

.to avoid/the language forms of some foreign language. In applying

the t-te'st (t = 9.983) , we can see that these scores are,significant

at tile .001 level. Obviously; there has been significant growth

made by program participants as a result of the treatment.

71-Le:Teacher Self-,Help Program was evaluated during the

1974-75 school year. The previous evaluator recommended ah

increase in tne number of paraprofessionai staff. The Program
_

Coordinator'added a second EducationalAssistant to the,project

staff. Therefore, this r6Commendation has been implemented
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CHAPTER IV: SUMMARY OF MAJOR FINDINGS,

CONCLUSIONS AND RECOMMENDATIONS

The Teacher Self-Help Project is a well-designed prograM.,-.

that reflects careful planning. The program has been implemented

fully according to proposal specifications.

The training component of the Teacher Self-Help Project is

exemplary in nat'Ure. The program recognizes-the fact that eaCh

school has unique training,needs that are known best to that
,

particular school. To respond,. to,this, the Teach4r Self-Help

Project affards,all schobls in'District,#30 the bpportunity to

assess their profesSional training needs, and to design and imple.-

ment a'training program suited to these needs'. :This facet of the,

program haS been executed in asuperlatiye,manner.

The corrective reaqing component, ,although it achieVed its
. .

objective, can only be viewed as having a minimal effect on the

target population.. It' appear's that the primary reaSon for the. .

lack of gains ,in-ith;s aspect of the project is.late implementatio

of the program due to delsy in funding.

Specific recommendations include:

1: Recycle the. Teacher_Self-Help Program forvthe 1976-77

school year.

. Wider disSemination of the effectiveness of the tx"aining

_component should be attempted. It has proven itself worthy

of replication. Aside frowits educational value, it

presents a cost effective technique while proViding an
_ -

exceptional program of staff development.

Assurance of funding'should be'available in-September.
:4111



4. The corrective reading program should be implemented

in September. Pre and post-test data should be drqwn

from the April 1976 and April 1977 administration of

the New York City Reading Test. /
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School

TEACHER SELF-HELP PROJECT

Fi;CIPAL EVALUATICif QUESTIC NNAI RE

Date

PLEASE NOTE: All responses will be held in strict confidence and will
be used only for evaluation of the Teacher Self-Help Project.

Instructions: Eased on your observation of those teachers who participated
in the Teacher Self-Halp Project conducted at your schoolA
indicate the growth demonstrated by each teacher participant
as a result of inVolvement in the_prix;ram. Please complate
one questtonnaire for each teacher.participant.

,ci.fc ?rocedies for dia7,nosis

1 2 - 34- .4 7_
no average gained

.-_ nctice'able growth- a grea't

'rtrwt". ...deal

2. nethods of corrective instruction

1 2. 3 4 5 6 ,7
nc. c.v.erge gained
noticeale ;rowth a.great
?rowth .deal

7:te of .rIstructon,a1 materials.

2 3 4 '6 7
no average gained .
noticoahle growth a' great
grout% deal

L. Procedure for Dzpi1 er-aluation

no

noticeable-
cirowth

2 3 5

average gained
growth a great

deal



TEAO:a,.

p77T E7 ,uATL Q. 7E7_

E. ".thcds of' 1: f.nstruction

3 4 6 7

r-E 2

no aver ae Eained
.rcrth r.:reat

deal

. :So r r nv: 1

3 4 '6 7
nc :ver F,e r;:ined

:7ovth Ereat
deal

2.1


